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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
Music educators for many years have felt the need 
for a method of predicting success in instrumental music for 
the following reasons: (1) to serve as a basis for a fair 
and impartial system when lending school-owned instruments 
to those who will benefit most from school instrumental 
class instruction, and (2) to reduce the high rate of 
drop-outs from school instrumental classes. The latter 
is highly undesirable from both psychological and economic 
standpoints. The student who drops out may feel that he is 
a failure and the resultant emotional reaction might have 
an unfavorable influence on his future musical growth. 
Valuable instruction time is lost and class progress is 
retarded and morale damaged. 
I. THE PROBLEM 
statement of the proble~. It was the purpose of 
this study to determine the existing practices and criteria 
used by instrumental music teachers in selecting beginning 
students for instrumental music instruction in the Central 
Schools of New York State. 
Importance of the study. Instrumental music 
teachers have used the following methods in their attempts 
to predict success on an instrument: 
1. Experiential background 
2. Academic grades 
3. Recommendations by responsible school officials 
4. Psychological characteristics 
5. Physical characteristics 
6. Standardized tests of music aptitude 
7. Standardized tests of musical achievement 
8. Audition methods 
9. Self-constructed tests of aptitude and achieve-
ment1 
There are conflicting opinions as to the specific 
value of each of the criteria listed above. For instance, 
Larson used the Seashore Measures of Musical Talent to 
assign seven hundred school-owned instruments as part of her 
Rochester experiment. 2 
1
stephen E. Farnum, "Prediction of Success in Instru-
mental Music," (unpublished Doctoral Dissertation, Harvard 
University, Cambridge, 1950), pp. 5-16. 
2Rut h C. Larson, "A Brief Report of A Prediction and 
Guidance Program in School Music, Music Educators National 
Conference Yearbook, (Chicago, Illinois: The Conference, 
1934), pp. 223-226. 
2 
In direct contrast, Farnsworth found most of the original 
Seashore and Kwalwasser-Dykema tests unreliable for diag-
nostic purposes.3 
3 
The reactions of instrumental music teachers to the 
conflicting opinions among authorities and the resultant 
effect on methods in guiding promising students into 
instrumental classes would be of value to the Music Educa-
tors National Conference, teacher education institutions, 
and instrumental music teachers in general . 
II. DEFINITIONS OF TERMS USED 
Instrumental music education. The term, 11 instrue--
mental music education," was defined as those activities 
in the public schools in which students play the standard 
band and orchestral instruments. 
Apti tude tests. In this study, the term "aptitude 
tests, 11 refers to those tests which attempt to measure 
native capacity. 
Achievement tests. The term, "achievement tests," 
refers to those tests which are constructed to measure 
acquired skills and abilities. 
3P. R. Farnsworth, 11 A Historical, Critical, and 
Experimental Study of the Seashore-Kwalwasser Test Battery," 
Genetic Psychological Monograph, 9:291-393, 1931. 
III. DELIMITATIONS 
The study confined itself to a survey of existing 
practices used in selecting students for beginning instru-
mental classes in the Central Schools of New York state. 
The grade levels involved varied from school to school, 
but it was assumed that beginning instrument classes 
would involve students in the third and through the ninth 
grades. 
IV. ORGANIZATION OF THE REMAINDER OF THE THESIS 
The review of related investigations in the field 
will be presented in Chapter II with special emphasis 
placed on a critical review and summation of the methods 
currently used by instrumental music teachers in select-
4 
ing students with potential for the beginning instrumental 
class program. Chapter III will be concerned with the 
method used for the collection of data. Chapter IV presents 
the results of the survey and the interpretation of the 
results. Chapter V will present the conclusions drawn 
from the study and suggestions for further study. 
CHAPTER II 
REVIEW OF RELATED LIT ERATURE 
I. EXPERIENTIAL BACKGROUND 
Numerous ways and means of providing exploratory 
instrumental programs have been used by music educators 
in attempt,ing to discover the musically talented boy or 
girl. Some of the most common methods are: (l) Classes 
in the various types of song flutes, tonettes, symphon-
ettes, etc., available commercially at a moderate price. 
These are simple wind instruments with fingerings similar 
to the recorder. Instruction on these instruments is 
usually given in the third, fourth, and fifth grade levels, 
(2) Rhythm bands in the lower grades which seek to provide 
rhythmic experience with a variety of percussion instru-
ments, (3) Bugle, fife, and drum groups which provide a 
comparatively simple introduction into band music and 
methods, commonly used in the fourth and fifth grades , 
(4) Less common is a type of pre-string instrument which 
is given to second and third grades. This simple stringed 
instrument allows for bowing action as well as simple left 
hand fingerings. (5) A trial period of instruction on 
such instruments as the cornet, trumpet, clarinet, or 
vioJlin. 
Pre-Band Instrumental Class. There is little 
published research on the correlation or success in pre-
band or orchestra instruments and that of success in 
instrumental music. However, Cattadoris1 round that chil-
dren who have been selected for instrumental training on 
the basis of pre-band instrumental achievement were better 
instrumental students. Morris2 reasons that careful ob-
servation of a child's progress on a recorder or tonette 
should enable the instructor to make a fairly accurate 
estimation concerning the persistency or the will to work, 
and thus help to predict success in beginning instru-
mental classes. Dixon3 stated that pre-instrumental clas-
ses offer the opportunity of demonstrating instruments 
and a chance to get to know the future instrumentalists. 
1F. Cattadoris, "The Relative Efrects of Pre-Band 
and Orchestra Instrumental Procedure," (Master's Thesis, 
University of Kentucky, 1940). 
2E. A. Morris, "R~port on Beginning Drop-Outs," 
School Musician, 28:22, April 1957. 
JR. B. Dixon, ninstrumental Music in the Elemen-
tary School," The Instrumentalist, 12:34, March 1958. 
6 
Experiential background erom other sources could 
include keyboard experience in the form of piano or piano 
accordion lessons, dancing lessons, and chorus or choir 
experience. 
1 
Keyboard experience . Keyboard experience in the 
form of piano or piano accordion lessons is invaluable 
for musicians in vocal as well as in instrumental music. 
There are many music educators who +. feel that this type of 
experience is highly desirable in providing a solid musi-
cal background. It would seem that a student with the 
benefit of this experience would be a very desirable can-
didate for band or orchestral instrumental instruction. 
Dancing lessons. Development of the rhythmic sense 
is an objective of most music educators in the lower grades. 
As rhythmic sense is best developed through muscular move -
ment, dancing lessons, with their emphasis on rhythmical 
movement of the entire body, would seem to be a valuable 
background experience for aspiring young musicians. 
Chorus ££ choir experience. Experience gained in 
elementary choruses both in school and in church is, no 
doubt, valuable in many ways in develop ing musical respon-
siveness and reading skills, which could develop positive, 
enthusiastic attitudes toward music in general , and insure 
instrumental music readiness in particular . 
II. ACADEMIC GRADES 
No discerning music educator concerned with instru-
mental instruction would encourage boys and girls of low 
academic ability to enter into beginning instrumental 
instruction . On the contrary , most instrumental music 
teachers endeavor to identify those students who complete 
their academic assignments with dispatch and regularity . 
They reason, no doubt, that regular study habits will 
develop into regular practice habits . Academic grades give 
an a ccurate account of a student' s achievement in scholas-
tic studies . Many authorities f eel that this academic 
record indicates the true potent ial development more accu-
rately than batteries of standardized achievement tests . 
Furthermore , high achievement in music seems to go with 
4 rather high academic ability and I.Q. Schoen states that 
intelligence is an important secondary factor in musical 
talent . 5 
However , there has been enough research done on the 
subject to cast doubt on the validity of predicting instru-
mental success on the basis of academic ability alone. 
4c . Cox, Genetic Studies of Genius, (Stanford: 
Stanford University Press , 1926):-Vol. 2 . 
5M. Schoen, The Ps~chology of Music, (New York: 
Ronald Press, 1940), p. l 9 . 
8 
Lundin6 found a slight positive correlation between scores 
on standardized music aptitude tests and academic intel-
ltgence tests when given to boys and girls of school age. 
Also, Farnum,7 Brown, 8 Bienstock,9 and Lamp and Keye,lO 
found in independent studies that there was a very low 
correlation between I.Q. and achievement in instrumental 
music. 
According to another viewpoint, Cooley, 11 in his 
study, suggested that functional abilities as well as musi-
cality in general , are more closely related to the general 
abilities of intelligence than to specific abilities of 
the Seashore measures. It would appear that additional 
9 
6Robert W. Lundin, "The Development and Validation 
of a Set of Musical Ability Tests, 11 Psychological Monograph, 
63:10, 1949. 
7 Stephen E. Farnum, .2.£· cit. 
BA. W. Brown , "The Reliability and Validity of the 
Seashore Tests of Musical Talent, 11 Journal of Appli~ ~­
chology, 12:468, 1926. 
9Sylvia Bienstock, "Relationship of Elementary 
School Work Average Grades, I. Q. With Musical Talent, 11 
Pedagogical Seminary and Journal of Genetic Psychologz, 
61:135-14$, 1928. - -
10charles Lamp and Noel Keys, "Can Aptitude for 
Specific Musical Instruments be Predicted?", Journal of 
Educational Psycholog1, 11:587-591, November, 1935. ---
11John C. Cooley, 11 Study of the Relation Between 
Certain Mental and Personality Traits and Ratings of Musi -
cal Abilities," Journal of Research in Music Education, 
9:108-117, Fall, 1961. --
data should be gathered to attempt to discover the impor-
tance placed on academic grades in selecting beginning 
instrumental students. 
10 
III. RECOMMENDATIONS BY RESPO NSIBLE SCHOOL OFFICIALS 
It is possible in larger school systems tha~ an 
instrumental music teacher would place a high value on 
recommendations from responsible school officials, such as 
special teachers, classroom teachers, principals, and ~id-
ance counselors concerning the potential abilities of be-
ginning instrumental students. Certainly the classroom 
teacher is in a position to observe her pupils' behavior in 
regard to study habits, attitude toward music, and other 
personality traits such as will power, self-confidence, etc. 
Although she is not a music specialist, she could give an 
accurate estimate of her students' efforts in the field of 
music, especially if provided with a pupil rating scale, 
such as devised and recommended by Petzold. 12 This scale 
tests the pupils in four general areas: (1) general singing 
ability, (2) rhythmic responsiveness, (3) musical knowl-
edges and skills, and (4) general interest in musical 
activities. 
12 Robert G. Petzold, "Perception of Music Symbols in 
Musi c Reading by Normal Children and by Gifted Children, 11 
Journal of Experimental Education, 28:271-319, June, 1960. 
11 
Such a scale would, no doubt, be mare accurate when 
used by the music specialist, such as the elementary school 
vocal teacher , who has an excellent opportunity to observe 
the musical development of children in-so-far- as their 
participation in the various activities of the vocal music 
program is concerned. This teacher can identify the good 
singers, the accurate readers, the musically sensitive chil-
dren, the musically creative , those with natural rhythmic 
responsiveness , the better melody instrument players, etc . 
She can certainly recommend the outstanding music students 
or indicate her opinions on the cumulative record which 
will accompany each child throughout his school years. In 
some school situations, the office of the elementary school 
principal or of the guidance counselor may serve as a clear-
ing- house for this valuable information . 
However helpful the recommendations by responsible 
school officials might be , the best foundation for an 
int elligent decision is personal observation by the instru-
mental music teacher. Wing13 feels that the human contact 
between pupil and teacher cannot be replaced . Wardl4 recom-
mends seeing each child individually . 
1~erbert D. Wing, " Revision of the Wing Musical 
Aptitude Tests, '1 Journal of Research in Music Education, 
10:45, Spring , 1962 . 
14 Norman Ward, 11 Selecting Instrumental Beginners' II 
The Instrumentalist, 15:43, August, 1961. 
12 
IV. PSYCHOLOGICAL CHARACTERISTICS 
Certainly the psychological make~up of boys and 
girls is of the utmost concern to instrumental music 
teachers who are confronted with the problem of choosing 
students who will benefit from instrumental study. Tenacity 
of purpose , interest in music study, and sociability are 
some of the more important traits which contribute to the 
success or lack of success in undertaking instrumental 
music instruction . 
Tenacity of purpose . There are many examples of 
young people of outstanding aptitude who did not live up 
to expectation because of lack of application to the 
problems they encountered in their instrumental training . 
The mere existence of aptitude in music is in no sense an 
index to musical accomplishment . Kwalwasser points out: 
Regardless of the talent possessed, one must have 
the will to succeed or little is attained . There 
are a vast number of reasons why an individual of 
superior endowment may realize but ~ very small 
return on his native mus icianship . l~ 
Schoen points out that an important secondary factor con-
cerning the development of tal ent , defined by Schoen as 
"the capacity for musical production," is the presence 
in the subject of will- power and resolve . l 6 
l5Jacob Kwalwasser, Tests and Measurements in Music 
(Boston: C. C. Birchard Company~927) , pp. 140-!4). 
16schoen , op. cit . , p . 164. 
13 
Interest. Most experienced music educators would 
agree that a student's attitude towards music, or interest 
in music, is a good indication or the way he will put to 
use his aptitude for music. One test that measures this 
important predictive factor is Gaston' s ~of Musicality. 17 
Furthermore, interest and success in music are, ror 
the most part, related positively to personality and social 
adjustment. Hughes 18 concluded that interest is closely 
19 
related to the extent of musical participation. Copeland 
placed such a high degree of importance on the interest trait 
in music that he questioned the procedure of selecting begin-
ning instrumental music students on the basis or aptitude 
tests and other criteria. He reasoned, as a result or h~ 
experiment, that in general, those who evinced a high 
interest in instrumental music would score well on aptitude 
tests or other selective criteria. These conclusions are 
based on the results of an experiment which included rifty 
instrumental students and rifty regular elementary classroom 
students. 
17 E. Thayer Gaston, 11 A Test or Musicality, !! Manual of 
Directions, (third edition; Kansas City, Missouri: Streep-
Music Company, Inc . , 1950). 
18J. M. Hughes, "Fifty -nine Case Studies on the Effect 
or Musical Participation on Social Development, II Music 
Educators Journal, 41:58-59, February, 1955. 
19 Carroll Copeland~ "Should You Select Beginners?" 
The Instrumentalist, 11:~4, September, 1956. 
These two groups were matched for I . Q. , sex, and 
grade level . They were given the Kuder Preference Record, 
the Seashore Measures of Musical Talent, and the Bern-
reuter Personality Inventory . The results of his experi-
ment were as follows: (1) there was a high preference for 
music by the music group and practically no preference for 
music by the non- music group , (2) there was no significant 
difference between the groups on other vocations , (3) the 
music students rated slightly higher on Seashore Measures 
14 
of rhythm, tonal memory , and pitch ; there was no significant 
difference on the measures of loudness, time , and timbre, 
(4) there was no significant difference ~etween the two 
groups on the Bernreuter Personality Inventory. Copemand 
concluded, "Why not l et all t hose who des ire to play an 
instrument join the instrumental program? Perhaps some 
fine potential musicians would be discoverca. 20 
V. PHYSICAL CHARACTERISTICS 
Much has been said concerning physical characteris -
tics as criteria in selecting students for instrumental 
music study . For example, if one had long slender fingers , 
success is assured in mastering the piano, or, thin lips 
20 Copeland, op . cit . , p . 85 . 
make trumpet or cornet playing a certainty . Taylor21 
found that pianists and violinists of college age that 
were examined did have slightly wider than average hands 
and longer fingers. Graf22 f ound that a group d~ younger 
pianists had shorter than average fingers . Ysaye, the 
great violinist who had very stubby fingers, obviously was 
able to overcome this handicap . 
Co-ordination, manual dexterity, length of fingers, 
thickness of lips , evenness of teeth, occlusion of teeth, 
and breadth of palm are certainly considerations in the 
choice of instruments . However , Lamp and Keys, in a con-
troled exposure experiment to ascertain the effect of 
physical characteristics on success in instrumental music, 
found the following to be true : 
Teeth unevenness, length or slenderness of fingers, 
show no significant or appreciable relationship 
with achievement on any type instrument . 
A correlation of r - . 28 between thickness of lips 
and diameter of mout hp iece on brass instruments on 
which individual is most likely to succeed . 
A combination of scores on pitch discrimination, 
tonal memory and Terman Group I Intelligence Test 
predicts performance on brass instruments to the 
point r - . 58. 
21 J. H. Taylor, "The Relation Between Finger Length, 
Hand Width, and Musical Abilit y , " Journal of Applied ill-
chology , 20:347- 352 , 1936 . 
22s . Graf, "Measurements of Hand Length, Muscular 
Control, and Motility Related to Handedness," (Master's 
Thesis, Syracuse University, 1952) . 
15 
No combination of the mental and physical here 
obtained seems to forecast success in the violin 
or clarinet higher than r - .42 which is too low 
for positive use.23 
VI. APTITUDE TESTS 
Unstandardized aptitude tests. Stumpf24 was one 
of the first psychologists to interest himself in the 
basic musical abilities. He reasoned that there were four 
basic abilities in musicality: (1) to tell whether a clang 
was composed of one or two tones, (2) to discriminate pitch 
differences, (3) to judge degrees of consonance as to 
pleasantness, and (4 ) to sing correctly . 
In his recent research, Revesz25 has differentiated 
16 
between (a) aptitudes which he feels have to do with fit-
ness for performance and (b) talents which refer to capa-
cities above average in some special musical field. Musical 
talents for him are of two distinct types, creative and 
reproductive (interpretive). Revesz would now measure the 
"lower grades of musicality" through tests of rhythmic 
sensitivity, regional pitch, ability to analyze two clangs 
23 Lamp and Keys, £_£. cit . 
24c. Stumpf, 11 Akustische Versuche mit Pepito Areola, 11 
Zs ch. F. Ang. Psychol., 21 (1909): I-II, cited by Paul R. 
Farnsworth, "The Social Psychology of Music ," (New York: The 
Dryden Press, 1958), p. 231. 
25G. Revesz, Introduction to the Ps~chology of Music , 
(Norman, University of Oklahoma Press, 19 4). 
17 
and chords, and ability to grasp and sing a melo dic line. 
Madison26 has made an extensive study of the ability to 
discriminate intervals . Scores on Madison's measures have 
correlated from .40 to . 72 with grades in theory at the Juil -
liard School, and from .39 to .71 with norms of musical ability 
at the secondary school level. 
Lamp and Keys27 attempted to gauge aptitude for specific 
instruments by actual achievement on brass, woodwind, and 
string instruments . 
Standardized aptitude tests . The Seashore Measures of 
Musical Talent28 was the first standardized aptitude test in 
music which, according to C. E. Seashore, measured equities 
as basic physiological capacities which are inborn and cannot 
be influenced by training. The original batteries were con-
structed for sense of pitch, sense of intensity or loudness, 
sense of time , sense of consonance, and auditory memory span 
(tonal memory) . In 1925, a sense of rhythm battery was added 
and the consonance battery eliminated . 
26 T . H. Madison, 11 Interval Dis crimination as a Measure 
of Musical Aptitude," Archives of Psychology, No . 268 (1942) . 
27Lamp and Keys, ££ · cit. 
28 Carl E. Seashore, Manual of Instructions and Interpre-
tations for Measures of Musicar-Talent , (New York: Columbia 
Gramaphone, 19l9). 
The 1939 edition of the Seashore Measures of Musical 
Talent29 includes a measure for sensitivity for timbre . 
There were originally two forms of the battery, Form A-
Easy, Form B - Difficult. Form B was later withdrawn. 
There are three sets of centile norms available for Form A 
18 
for the fourth and fifth grades, for the sixth, seventh and 
eighth grades, and for grades nine through sixteen. The 
reliabilities of the various tests are as follows: pitch 
test - ranges from . 79 in the lower grades to .88 for adults, 
loudness test - from . 79 in the lower grades to . 88 at the 
adult level, time test - equally reliable at all ages 
( . 76), rhythm test- lowest reliability coefficient of the 
six measures at the adult level ( . 62), the junior high level 
( . 69) and second lowest at the grade school level (.73), 
timbre -ranges from .69 to . 77, and tonal memory- from 
.84 to . 88. 
The Seashore measures are fairly independent of one 
another but the tonal memory test correlates appreciably 
with the others . 
The Kwalwasser-Dykema Battery30 is very similar to the 
29c. E. Seashore, D. Lewis and J . G. Saetveit, Manual , 
Seashore Measures of Musical Talents. (New York: Psychological 
3°J . Kwalwasser and P . w. Dykema, Kwalwasser -Dykema 
Music Tests. (New York: Fisher, 1930). 
Seashore Measures of Musical Talent in that it has tests 
for pitch, intensity, time, quality, rhythm, and tonal mem-
ory, plus two tests of appreciation in the area of melodic 
taste and tonal movement. Two measures of achievement are 
the tests of pitch and rhythm imagery . Unfortunately, the 
reliabilities of all but the tonal memory and the tonal move-
ment are quite low . 3l However, Holmes has greatly improved 
these reliabilities by changing the true-false response 
pattern format to that of a multiple choice . 32 With these 
changes the reliability of the ent ire test is . 91 at the high 
school level . 
The new Kwalwasser Music Talent Tests33 were published 
in 1953. The test has two forms . Form A contains a set of 
norms for junior high school students and another set for 
senior high and college groups . Form B is designed for grades 
four, five, and six . Form A consists of 50 three-tune pat-
19 
terns which are rep·eated with variations in o:ne of the following 
31Paul R. Farnsworth, "Studies in Psychology of Tone and 
Music,n Genetic Psychological Monograph . 15:9, 1931+ . 
32J. A. Holmes, "Increased Reliabilities, 'New Keys, 
and Norms for a Modified Kwalwasser-~Jkema Test of Musical 
Aptitudes," Journal of Genetic Psychology, 85:65- 73, 1954. 
33Jacob Kwalwasser, Kwalwasser Music Talent Test, (New York: 
~Ulls Music, 1953). 
respects: (a) pitch, (b) time, (c) rhythm, (d) loudness. The 
test was published without any data concerning its relia-
bllity . 
The Drake Tests34 were first published in 1932 and con-
tained tests on musical memory, interval discrimination, re-
tentivity , (memory for isolated tones) and intuition (key 
center, phrases and time balance). Drake later, in 1954, 
eliminated all but the musical memory test and added a test 
20 
to forecast rhythmic ability. These two new tests have re-
liability coefficients in the high .80's or low .90 1 s. Accord-
ing to Drake , the new tests have a high validity (.58 to .91) 
when correlated against teacher estimates of musical talent. 
The Whis t ler -Thorpe Mus i cal Aptitude Test35 has two "same-
different" sect·l:ons dealing with rhythm recognition, one fairly 
easy , and the other considerably more dif'ficult . The "aame-
diff'erent" pattern is also followed in the melody recognition 
portion . There is a pitch discrimination section which has 
chords repeated exactly or at dif'f'erent pitch levels. In the 
pitch recognition section, a pitch is emphasized, followed 
by a four -measure melody of thirteen quarter notes . The object 
is to dis cern the number of times the emphasized pitch has 
appeared. The reliability of' the entire test is .93 . 
34R . M. Drake, Drake Musical Artitude Tests. (Chicago: 
Science Research Associates, 1954 . 
35H. s . Whistler - and L. P. Thorpe, Whistler-Thorpe 
Musical Aptitude Test . (Los Angeles: California Test Bureau, 
1950) . 
Lundin has devised the following unusual type of test . 36 
The interval discrimination section is made up of fifty in-
tervals both ascending and descending. These intervals are 
repeated twice , either exactly as is or altered. The re-
sponse is either "same" or 11 different. 11 Lundin reports a 
reliability coefficient in the . 70's . 
The thirty melodies of the melodic discrimination test 
are played twice. If only the key is changed , the correct 
answer is "same . 11 If, however, the key and the melody are 
changed, the answer should be "different . " The reliability 
is reported as . 65 for musicians and •72 for non- selective 
students . 
A rather unreliable test is the mode discrimination 
section, whieh has a reliability coefficient of . 10 for 
21 
average students and one in the .60 1 s for musicians. As thirty 
pairs of chords are played , the subject attempts to discern 
whether the repeated chord is the same or different in regard 
to mode . 
The melodic sequence contains thirty items consisting 
of three melodic groups which follow the same melodic line . 
36Robert W. Lundin , "The Development of Validation 
of a Set of Musical Ability Tests," Psychological Monograph . 
63:10 , 1949 . 
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A fourth group may or may not follow this melody pattern. 
The subject is to answer "same" or 11different . 11 Rella-
bility is said to be in the . 70 ' s. 
The rhythmic sequence test uses the same style of 
presentation as the melodic sequence group . Thirty rhythmic 
patterns are played three times . The fourth time the pat-
tern is either the "same" or ndifferent." The reliability 
is reported to be . 60 for musicians and . 72 for a group samp-
ling. The entire battery has a reliability of .89 for se-
lective musicians and .85 for non-musicians. 
The Wing Standardized Test of Musical Intelligence37 
consists of seven tests on ten records . The tests are listed 
as follows: (1) chord analysis, (2) pitch change, (3) memory 
tests (melodic), (4) rhythmic accent, (5) harmony, (6) inten-
sity, and (7) phrasing . The reliability of the entire bat-
tery is relatively high, . 93, and is also rated high on 
validity. Norms are available for each year from eight years 
of age ~o seventeen. 
E. K. Strong38 has formulated a musician scale from 
a set of quest i ons on interests given to 250 musicians, 
mostly symphony performers . The test score indicates the 
degree of resemblance between the answer profile of the 
3?H . vling, "Tests of Musical Ability and Appreciation," 
British Journal of Psychological Monograph Supplement, 27: 
1948; "some AppliCations of Test Results to Education in 
Music," British Journal of Educational Psychology, 24:161-
170, 1954· 
38E. K. Strong , Jr., Vocational Interest Blank for 
Men, Revised Form M, (Stanford: Stanford University Press, 
1938) . 
person tested and the criterion group . The scale's re-
liability is . 87 . 
It should be pointed out that there are several 
schools of thought concerning the nature of musical talent. 
Seashore39 favors a theory of specifics, stating that va-
lidity depends on the isolation of the factors selected 
for measurement and not upon external criteria . Mursell40 
claims that musical behavior , such as sight singing, play-
ing the piano, and taking courses in theory and applied 
music should be the criterion. Furthermore, factors such 
as pitch discrimination, described by Seashore as being in-
ate and, therefore , unaffected by training, can be improved 
by training according to experim~nmby Wyatt41 , Wolner, 
and Pyle . 42 
Musical memory is one facet of musical talent which 
is considered by most authorities to be an area of testing 
39carl E. Seashore, Psychology of Music , (New York: 
McGraw- Hill, 1938), p . 408 . 
4°James L. Mursell . "What About Music Tests?", 
Music Educators Journal, 24:16-18, 1937. 
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41R. F. Wyatt, "Improvability of Pitch Discrimination," 
Psychological Monograph, 58:1- 58 , 1945 . 
42M. vJolner and W. H. Pyle , "An Experiment in Indivi-
dual Training of Pitch Deficient Children," Journal of 
Educational Psychology , 24:602- 608, November 1933 . 
worthy of more attention. Farnsworth suggests that, 
Other ability areas may or may not be in-
portant to the potential performer • • • 
Music testers must get away from the philoso-
phy of better score, "Bet t er musical potential," 
They should follow the course blazed by the 
college aptitude testers and study more in-
tensively the minimum levels necessary for 
later success in the several kinds of material 
skills. More and more they can be expected to 
add to their batteries measures of academic 
aptitude, interest, personality, and perhaps 
even taste, to give a broader base to their 
forecasting efforts. It is likely that they 
will pay less and less attention to the nature-
nurture problem. Instead , the emphasis will 
be turned toward the practical issue of de-
ciding which persons will profit mos4t~ given a minimum of practice opportunities . ~ 
VII . ACHIEVEMENT TESTS 
Achievement tests in music are designed to measure 
knowledge or achievement gained after formal training . 
They may be tests of verbal knowledge , which attempt to 
measure how well music abilities have been taught or how 
well they have been assimilated , or they may be of the 
non- verbal type which test actual sight-singing or instru-
ment playing skills . 
The value of achievement tests as predictors of 
success in instrumental music has yet to be determined . 
43paul R. Farnsworth, The Social Psycholo~ of Music . (New York: The Dryden Pres~l958) , pp. 248-2 . ---
24 
25 
However, Aliferis44 has developed an achievement test which, 
when given with certain measures , has had some success in 
predicting achievement in music theory courses . Some of the 
earlier standardized achievement tests of verbal knowledge are: 
1. Beach Standardized Music Tests. F. A. Beach and 
H. E . Schrammel, Emporia, Kansas, Bureau of Educational 
Measurements , Kansas State Normal School, 1930. 
2. Music Achievement Tests . G. Gildersleeve and 
W. Soper, New York Bureau of Publications, Teachers College, 
Columbia University, 1933. 
3. Torgerson-Fahnestock Music Test . T. L. Torger-
son and E. Fahnestock, Bloomington, Illinois, Public School 
Publication. 
4. Kwalwasser- Ruch Tests of Music Accomplishment . 
J . Kwalwasser and G. Ruch, Iowa City, Iowa, Bureau of Educa-
tional Research and Services, State University, Iowa, 1924 
(revised in 1927). 
5. Strouse Music Test . C. E. Strouse and H. E. 
Schrammel, Emporia, Kansas, Bureau of Educational Measure-
ments, Kansas State Teachers College . 
6 . Hutchinson Music Tests . H. E . Hutchinson, 
Bloomington, Illinois, Public School Publication, 1924. 
7. Knuth Achievement Tests in Music . W. E. Knuth, 
Philadelphia Educational Test Bureau , 1936. 
8 . McCauley Experiment in Public School Music . C. 
J. McCauley , Knoxville, Tennessee, J. E. Avent . 
44Adolph White . 
a Predictor of Success 
Journal of Educational 
"The Aliferis Music Achievement Test as 
in Music Theory at St . Olaf College, 11 
Research, 54:315- 316, April 1961. 
9. Providence !Inventory Test in Music. R. D. Allen, 
W. H. Butterfield, and M. Tully, Yonkers, New York, World 
Book . 
10. L. C. Pressey Musical Vocabulary List from The 
Specialised Vocabularies of the Public School Subjects, 
Bloomington, Illinois, Public School Publication . 
11. Ear Tests in Harmony . C. P. Wood, New York, 
American Book. 
An achievement test mentioned frequently in the lit-
erature was the Kwalwasser-Ruch Test of_Musical Accomplish-
ment . 4.5 It consisted of questions on knowledge of musical 
terms and symbols, pitch and letter names in bass and treble 
clefs, time signatures , key signatures, note values, rest 
values, recognition of familiar melodies from notation, and 
detection of pitch and time errors in a familiar melody . 
This test may be used in grades four through twelve. 
The Strouse Music Test46 is a great deal like the 
Kwalwasser- Ruch, but does not have the detection of pitch 
and time errors section, and adds tests of pitch height and 
time length. The Strouse Test is longer and must be accom-
panied by a piano or singer . It has three forms and can be 
' 
used in grades four through twelve . 
45J . Kwalwasser and G. Ruch . Kwalwasser-Ruch Tests of 
Musical Accomplishment. (Iowa City, Iowa: Bureau-or Edu---
cational Research and Services, State University, Iowa). 
46c . E. Strouse and H. E. Schrammel, The Strouse Music 
Test. (Emporia, Kansas, Bureau of Educational Measurements, 
Kansas State Teachers College). 
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One of its more recently published achievement tests 
on verbal knowledge is the Diagnos t ic Tests of Achievement 
in Music by Kotick and Torgerson . 47 These batteries are for 
grades four through twelve and include topics on diatonic 
syllables, chromatic syllables, number names , time signa-
tures, major and minor keys, note and rest values, letter 
names , signs and symbols , key names, and song recognition. 
Another recent publication is the Farnum Music Nota-
tion Test . 48 Forty four-measur e melodies are pl ayed on a 
phonograph record . The student f ollows along in his pam-
phlet which contains a printed score, and selects for each 
melody the one measure in which the pitch, rhyth , or time 
is altered . Sets of norms are available for grades seven, 
sight , and nine , and with different norms for boys and 
girls, if desired. The test correlates fairly high with a 
.number of the standard measures of musical aptitude and 
with scores on certain instrumental performance scales, such 
as the Watkins Performance Test for Cornet or Trumpet49 and 
the Watkins - Farnum Performance Scale . 5° 
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47M. L. Kotick and T. L. Torgerson Diagnostic Tests of 
Achievement in Music. (Los Angeles , caiil'ornia Test BureaUj . 
48s . E. Farnum. Farnum Music Notation Test , (New York, 
Psychological Corporation) . 
49J . G. Watkins. Objective Measurement of Instrumental 
Performance, (Teachers College Conbrib . Edu. -,-No . 860, N.Y . , 
5oJ. G. Watkins and s . E. Farnum. The Watkins-Farnum 
Performance Scale . (Winona, Minn . , Leonard Music) . 
Achievement Tests of Non -Verbal Skills . In 1923, the 
ea~liest test of musical performance, the Hillbrand Sight 
Singing Test,5l was published. The test, devised for fourth, 
fifth, and sixth grade pupils, contains six songs which are 
studied by the student and then sung without help or accom-
paniment. The result is scored onr notes wrongly pitched, 
to transpositions, notes flatted, notes sharped, notes omit-
ted, errors in time, extra notes , repetitions and hesita-
tions. 
In 1925, the Mosher Test of Individual Singing52 was 
introduced . Twelve exercises, in order of difficulty, are 
sung by the student. The number of measures sung correctly 
is the score. 
In 1932, the 0- M Sight Singing Test by Otterstein and 
Mosher53 was devised, very similar to the earlier one and 
having a high reliability. 
A Performance Test for the Cornet or Trumpet by 
Watkins54 consists of fourteen melodic exercises. Two scores 
are possible, one for the first reading, and one for the 
second reading a few days later, after having practicoothe 
5~. K. Hillbrand . Hillbran§ Sight-Sinsing Test. 
(Yonkers, New York: World Book) . 
52R. M. Mosher . Mosher Test of Individual Sinsing, 
(Teachers College Contrib., Educ ., No. 194, New York, Bureau 
of Publications, Teachers College, Columbia University.) 
53A. W. Otterstein and R. M. Mosher . 0-M Sight Singing 
Test, (Stanford: Stanford University Press):--
54watkins. ££· cit. 
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exercises. 
The Watkins - Farnum Performance Scale55 is an adap-
tation of the original for any band instrument. Exercises 
1 through 13 are for students who have studied for three 
months or so, and the 14th is for those who have studied 
several years. Correlation between teacher ratings is good , 
and the tests show high reliability. 
VIII. AUDITION METHODS 
The audition method is another approach to the prob-
lem of selecting music students which is widely used. Bien -
stock56 reported a coefficient of .25 in her experiment at 
the High School of Music and Art in New York City, in order 
to determine the worth of auditions in predicting musical · 
achievement. However, it hould be pointed out that the 
participants were attempting to gain admittance to a very 
select high school and were demonstrating fairly well de -
veloped skills in music. Ward57 describes an audition method 
55watkins and Farnum. 2£· cit. 
56 Sylvia Bienstock . '1A Predictive Study of Musical 
Achievement , " Journal of Genetic Psychology, 61:135-145, 
1942. 
57
ward • .££• cit. 
more appl icable to the problem of selecting beginning 
students which includes the following devices . 1. Have 
children sing a neutral syllable in matching intervals 
played on piano or bells. Ability to match seconds, t hirds, 
fourths, fifths and sixths indicates good potential; ability 
to match sevenths and augmented fourths indicates superior 
potential . 2 . Child plays five adjacent piano keys, faces 
away from keyboard , listens to one of the tones, and is asked 
to locate the note played . 3. Subject is asked to repeat 
rhythm patterns tapped on a desk by the instructor . 4. A 
simple test of coordination consists of asking the subject 
to hold his hand close to a desk top and to depress correct 
finger as finger numbers are called out. 
Carl5B recommended an actual try - out on all orchestra 
and band instruments at one or two meetings in an effort to 
determine the instrument best suited for the individual . 
Bleckenschmidt59 cited a method similar to Carl's. 
58Edward L. Carl . ncarl Instrument Aptitude Test' II 
School Musician, 28:26- 27, February , 1957 . 
59 Alfred Bleckenschmidt, "Missouri At Work on the Public 
School Curriculum," Music Bulletin Ba , (Missouri, 1941) • 
....... - -........  -
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CHAPTER III 
COLLECTION OF DATA 
Questionnaire studies have contributed substantially 
to knowledge and the questionnaire method itself is con-
sidered an essential working device by many school offi-
cials in obtai ning information concerning school practices 
and procedures . An attempt was made to construct the ques-
t i onnaire used in this study according to the following 
principles : 
1 . Select for study a topic in which the rec l pl-
ents of the questionnaire are vitally interested 
in knowing the answer . 
2 . Send the blank to those persons who, because 
of personal friendship or knowledge of your profes-
sional repute, will feel a personal obligation to 
answer . Promise to provide a copy of the results. 
3. Employ a vigorous follow-up technique, designed 
to touch motives as viewed from the angles of 
rec ipients . 
4· Use best possible technic in writ i ng questions . 
5' . Circulate questionnaire in those parts of the 
country where replying approaches a fixed habit. 
6. Don't tax the interest and effort of a recipient, 
but make it easy for him to reply . 
7. Use objective, unequivocal , but sensible questions. 
Be chary of essay answers . 
8. Employ advisedly such i ncidental pressures as moral 
obligations to reply. 
9. Send questionnaires early in the school year , be-
-------fore the pressure of duties decreases the chanc es of 
attention. 
10. Don't worry about the length of the blank 
if the rules are followed, but urdue length may be 
a symptom of slovenly technique . 
The general outline of the questionnaire used in t his study 
is as follows: 
1. An introductory statement 
2 . Stat ement of the purpose of the Questionnaire 
3. Instructi ons 
4. The criteria which were evaluated 
The criteria. The main body of the questionnaire 
consisted of general background questions such as request 
for name and position of respondent , name and address of 
school organizati on and population of school, number of 
part-time and full - time teachers in the instrumental music 
department, and grade level at which beginning instruction 
was offered in exploratory instruments, wind, strings, and 
class piano. 
Following the general background questions came the 
criteria to be evaluated, organized under several general 
headings: (1) experiential background, (2) scholastic 
record, (3) recommendations from responsible school offi-
cials, (4) psychological characteristics, (5) physical 
char acteristics, (7) musical talent, and (8) tests and 
methods used to determine musical talent and achievement. 
1H. A. Toops, "Predicting the Returns from Question-
naire: A Study in the Utilization of Qualitative Data, 11 
Journal of Experimental Education, 3:204-215, March, 1935 . 
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The last-mentioned category had sub- headings of musical 
talent tests, musical acbdevement tests , private audition 
tests, . devised written tests, and a space provided for 
unlisted criteria to be inserted and evaluated by the re -
spondent . These criteria were selected in accordance with 
the importance placed upon them by authorities in the field 
cited in Chapter II . 
Experiential background had the following criteria 
to be evaluated: exploratory instrumental preparation, 
(e . g . tonette , song flute, etc . ) , piano or accordion 
lessons , dancing lessons, chorus or choir exp erience . 
Under scholastic record were academic grades, grades 
in elementary school vocal program, grades in junior high 
school general music program. 
Recommendations included those of the junior high 
school music specialist , elementary school music specialist, 
the classroom teacher , the elementary school principal, 
private mus i c teacher , and guidance director . 
Psychological characteristi cs included tenacity of 
purpose , self- confidence, interest in musical study, I . Q. , 
sociability , and emotional stability, selected as pos-
sible crucial psychological characteristics in predicting 
success in instrumental music . 
Respondents were given the opportunity to evaluate 
the importance of physical characteristics, such as len&th 
of fingers , thickness of lips, evenness of teeth, occlusi on 
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of teeth, breadth of palm, manual dexterity, and co-
ordination in selecting beginning i nstrumental students. 
The several aspects of musi cal talent tests were item-
ized for evaluation and included musical memory , rhythmic 
sense, pitch discrimination, ability to carry a tune, and 
ability to sing. 
Music educators were asked to evaluate music talent 
tests per se as a means of selecting promising young in-
strumental beginners . Names of specific tests were re-
quested, but no attempt was made to obtain an evaluat i on of 
the tests used . The musical talent tests listed included 
the well -known Seashore Measures of Musical Talent , and 
the Kwalwasser-Dykema Musical Talent Test, the Drake Musi -
cal Memory Test, the Pan American, Whistler and Thorpe, 
and the Madison Interval Discrimination Test . 
Musical achievement tests measure knowledge and 
skills gained in formal training as differentiated from the 
musical aptitude tests, which attempt to evaluate knowl-
34 
edge and skills obtained through informal training. 2 Achieve-
ment tests as a group were rated , and names of tests used 
by respondents were requested. A representative group of 
specific achievement tests were listed as follows: Knuth 
Achievement Tests, Wing Tests , Farnum Test, Strouse Musical 
Memory Test , Torgerson-Fahnstock Musi c Test . 
2Farnsworth, op. cit., p . 226. 
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An instrumental teacher planning a beginning instru-
mental music class would, according to Carl,3 do well to 
include in his approach to the problem a well-planned au -
dition interview or test . Several of the criteria mentioned 
previously could be assessed during the audition, e . g ., abi-
lity to sing, rhythmic sense, etc . Results of the audition 
could actually be the deciding factor in the selection of 
instrumental students . For that reason , the audition method 
was included in the questionnaire, and respondents were re-
quested to describe the content of the interview . 
In an attempt to include all possible avenues of 
approach to the problem of selecting beginning students with 
high potential , the devised written test was added to the 
questionnaire , and a brief description called for . 
A place was provided at the end of the questionnaire 
for added criteria and their evaluation . In doing this, 
it was hoped that new ideas and methods used by instrumental 
music teachers in the field might be revealed . 
The names of one hundred and ninety-five teachers of 
i nstrumental .music employed in the Central Schools of New 
York State were selected at random from the Directory of 
the October 1961 edition of The School Music News, pub-
lished monthly by the New York State School Musi c Association . 
Postal cards were sent to the one hundred and ninety-
3
carl, ££• cit. 
five instrumental music teachers to ascertain their willing-
ness to take part in the survey . One hundred and fifteen 
affirmative replies, or 58.9 per cent, were received, and 
questionnaires were sent to these respondents , seventy-seven 
of whom completed and returned the questionnaire, or 66 . 9 
per cent. 
The Rating Scale was tabulated and mean ratings ob-
tained for each criteria. Each criterion was rated accord-
ing to the following scale: 
0 - 1.4 - of no importance 
1.5 - 2.4 - slightly important 
2.5 - 3.4 - moderately i mportant 
3.5 - 4.4 - very important 
4.5 - 5.4 - of the greatest importance 
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CHAPTER IV 
RESULTS OF THE INVESTIGATION 
I. RATINGS OF CRITERIA CONCERNING EXPERIENTIAL BACKGROUND 
A restatement of the rating scale is as follows: 
0 - 1.4 - of no importance 
1.5 - 2.~. - slightly important 
2.5 - 3·~- - moderately important 
3.5 - 4·4 - very important 
4.5 - 5.4 - of the greatest i mportance 
As is indicated in Table I, the criterion, exploratory 
instrumental preparation, received a mean rating of 3.06. 
Fourteen per cent of the respondents rated this criterion 
as "of the greatest importance" as contrasted with 19 per 
cent who felt it was "of no importance." For the remainder, 
25.9 per cent felt it to be "very important, 11 25.9 per cent 
"moderately important, rr and 10.3 per cent rated it as 
"slightly important." 
The criterion, piano or accordion lessons, v-ras rated 
at 3.57, "very important," (the highest of the ratings of 
criteria concerned with experiential background.) Eighteen 
per cent of the responses were in the "of the greatest im-
portance" category. Thirty-five per cent of the respondents 
rated it "very important," .09 per cent as "slightly impor-
tant," and .09 per cent as "of no importance." 
The criterion, dancing lessons, had the lowest rat -
ing of this group, 1 . 58, or "slightly important." Forty-
eight per cent of the responses were recorded in the "of 
no importance" bracket, 1 . 03 per cent placed t his criterion 
as "of greatest importance," 0 per cent at "very i mportant," 
18 per cent as "moderately important," and 24 . 6 per cent in 
the 11 slightly important" area . 
The criterion, chorus or choir experience, was rated 
"moderately important," by the survey group , with a mean of 
3 . 15. Seventeen per cent of the ratings were in the "of 
the greatest importance" bracket , 12.9 per cent as "very 
important," 38 . 9 per cent-- "moder ately important," 18 
per cent -- "slightly important , 11 and 12. 9 per cent as ''of 
no importance . " 
TABLE I 
RATINGS OF CRITERIA CONCERNI G EXPERIENTIAL BACKGROUND 
Criteria Fre9.uenci Mean 
5 4 3 2 1 NA 
Exploratory Instrumental 11 20 20 8 15 3 3. 06 
Preparation 
Piano or Accordion 14 27 22 7 7 3.57 
Lessons 
Dancing Lessons 1 0 14 19 37 1 . 58 
Chorus or Choir 13 10 30 14 10 3. 1.5 
Experience 
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Summar~ . In summarizing the criteria concerning 
experiential background in terms of mean ratings, and as 
indicated in Table I, the criterion, piano or accordion les-
sons, was rated at 3 . 57, followed closely by chorus or choir 
experience at 3 . 15, and exploratory instrumental prepara-
tion at 3 . 06. Dancing lessons had the lowest rating of this 
group--1.58. 
II . RATINGS OF CRITERIA CONCERNING SCHOLASTIC RECORD 
In the section of the questionnaire concerned with the 
criterion, scholastic record, academic grades rated the 
highest , with a mean of 3 . 97 . Thirty per cent of the ans-
wers fell in the "of the greates t importance" area, 42 . 8 
per cent as "very important," 23 . 3 per cent as "moderately 
i mportant , " 2.5 per cent-- "slightly important," and 1 . 3 
per cent as "of no importance . 11 
The criterion, grades in e l ementary vocal program, was 
accorded a mean of 3. 33, with 14. 2 per cent of the respon-
ses falling in the "of the greatest i mportance" bracket, 
31 . 2 per cent in the "very important," 38 . 9 in the "slightly 
important,n and 10 . 3 per cent in the 11of no importance" 
brackets . 
The item, grades in junior high school general music 
program, was the lowest with a rating of 2 . 66 -- nmoderately 
important,n with per centages as follows: 6 . 04 -- "of the 
greatest importance," 22 . 1 -- "very important , " 36 . 3 --
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"moderately important," 18.9 -- "slightly important," and 
6.4 -- "of no importance." 
TABLE II 
RATINGS OF CRITERIA CONCERNING SCHOLASTIC RECORD 
Criteria Frequency Mean 
5 4 3 2 1 NA 
Academic Grades 23 33 18 2 1 3 . 97 
Grades in Elementary 11 24 30 4 8 3· 33 
Vocal Program 
Grades in Junior High 6 17 28 14 5 2.66 
General Music Program 
III . RATINGS OF CRITERIA CONCERNING RECOMMENDATIONS 
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As shown in Table III, the importance of the criterion, 
recommendations of the junior high music specialist in asses-
sing instrumental music potential , was indexed at 3. 32 . 
Thirty- seven and eight tenths per cent of the responses were 
in the 11 of the greatest importance 11 bracket, 27.1 per cent 
as"very important," 9 per cent-- "moderately important," 
1.3 per cent as "slightly important," and 5.2 per cent as "of 
no importance . " The fact that 19 per cent of the respond-
ents did not nate this criterion may be attributed to the 
fact that some instrumental instructors initiated their pro-
grams at a lower grade level . 
The criterion, recommendations of the elementary school 
music specialist , was placed at the top of the list with a 
4.09 rating, a comparatively high percentage, 46 . 7 per cent 
of the responses falling in the "of the greatest importance" 
bracket, 32.4 per cent in the "very important," 12.9 per 
cent in the 11moderately important , " and 2.5 per cent in the 
"slightly important" bracket . Only 6 per cent of the re-
sponses classified this item as "of no importance . " 
Another criterion, as shown in Table III, is the 
recommendation of the classroom teacher, which rated next 
highest in this group at 3.37 -- 16 . 8 per cent of the re-
sponses falling in the 11of the greatest importance" area, 
the remainder as follows: 32 .4 per cent as "very important," 
33 . 7 per cent as "moderately important," 7.8 per cent as 
"slightly important, 11 and 6.4 per cent as "of no importance . " 
The criterion, elementary school principal recommenda-
tion, was indexed at 2. 31, rather low, with 9 per cent rat-
ing it "of the greatest importance , 11 11.6 per cent as 11very 
important , " 31 . 2 per cent as "moderately important, 11 11.6 
per cent as "slightly important," 20.7 per cent as 11 of no 
importance, 11 and 16 per cent refraining from any kind of 
response . 
The private music teacher criterion was accorded a 
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mean rating of 3 . 1.5, with 19 .4 per cent in the 11of the 
greatest importance 11 bracket , 2.5 . 9 per cent - - "very impor-
tant , " 27 . 1 per cent -- "moderate l y important , " 6. 4 per 
cent - - ns lightly important , " 6 . 4 per cent -- "of no impor-
tance . " Fourteen and two tenths per cent gave no reply . 
The recommendation of the guidance director criterion 
rated the lowest , 2 . 33 , in this grouping of criteria con-
cerning recommendations . The results were as follows: 
7. 8 per cent -- "of the greatest importance , 11 12 . 9 per cent 
"very important, 11 32 . 4 per cent -- ttmoderately important , " 
14 . 2 per cent -- "slightly important , 11 and 16 . 8 per cent --
"of no importance . " 
TABLE III 
RATINGS OF CRITERIA CONCERNING RECOMMENDATIONS 
Criteria Frequency Mean 
.5 4 3 2 1 NA 
Junior High Music 29 21 7 1 4 1.5 3· 32 
Specialist 
Elementary School Music 36 25 10 2 3 1 4 . 09 
Specialist 
Classroom Teacher 13 25 26 6 .5 2 3. 37 
Elementary School 7 9 24 9 16 12 2 . 31 
Principal 
Private Music Teacher 1.5 20 21 5 5 11 3 . 15 
Guidance Director 6 10 25 11 13 12 2. 33 
Summary. The criterion, e l ementary music specialist, 
had the highest mean rating , 4 . 09 , "very important," among 
the criteria concerning recommendat i ons . Significantly, 
46 . 7 per cent of the responses fell in the "of the greatest 
importance . " Only 6 per cent of the survey group rated this 
criterion as "of no importance . " The classroom teacher, the 
junior high music specialist, and the private music teacher 
criteria were rated "moderately important , " 3.37, 3. 32, and 
3.15 respectivel y . Since some s chool systems commence 
their instrumental music programs in the lower grades, t his 
may account for the fact that 19 per cent of the respond-
ents did not rate the criterion, recon~endations of the 
junior high music specialist . 
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IV . RATINGS OF CRITERIA CONCERNING PSYCHOLOGICAL CHARACTERISTICS 
As indicated in Table IV , the criterion, tenacity of 
purpose , had a mean rating of 4. 15, with 49 . 3 per cent (one 
of the highest ratings in the entire survey) of the re -
sponses indexed as "of the greatest importance, 11 33 . 7 per 
cent as "very important , " 10 . 3 per cent as "moderately im-
portant," no responses to 11 slightl y important," and 2.5 per 
cent as trof no importance . " 
Another criterion, self- confidence, was rated with a 
mean of 3.55, 15 .5 per cent in the "of the greatest impor-
tance , " 32 .4 per cent in the "very important , " 42 . 2 per cent 
in the "moderately important ," 5.2 in the "slight ly im-
portant," and 3.8 per cent in the "of no importance" cate-
gories. As can be seen, the highest percentage of re-
sponses was in the "moderately important" category . 
The criterion, interest in musical study, was accorded 
the highest mean rating of this survey, 4.37, with 63.6 per 
cent of the responses placed in the category "of the great-
est importance, '.r 27.1 per cent -- "very important, 11 2 • .5 
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per cent -- "moderately important," 2.5 per cent -- nslightly 
important," and significantly, there were no responses in 
the category "of no importance." The percentage of "no 
answer" responses was a low of 3. 8 per cent. 
The next criterion, sociability, was indexed with 
a mean rating of 2. 64, with 5.2 per cent answering in the 
category11 of the greatest importance , " 18 . 1 per cent in 
the "very important" 16 . 8 per cent in the "slightly impor-
tant,n and 15 . .5 per cent in the "of no importancett categories. 
The criterion, intelligence quotient, was rated at 
3 . .59, with 23 .3 per cent of the responses falling in the 
category "of the greatest importance,u 33 . 7 per cent in 
the "very important ," 30 per cent in the "moderately im-
portant," 6. 4 per cent in the "slightly i mportant,n and 
5.2 per cent in the "of no importance 11 categories . 
Emotional stability, the last criterion in the group 
of criteria concerned with psychological characteristics, 
had a mean rating of 2.97, "moderately important . " The 
responses were distributed as follows: 12 . 9 per cent 
11 of the greatest importance," 23 . 3 per cent-- 11 very 
important," 30 per cent -- "moderately important," 22 . 1 
per cent-- "slightly important , 11 and 5.2 per cent-- 11 of 
no importance . n 
TABLE IV 
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RATINGS OF CRITERIA CONCERNING PSYCHOLOGICAL CHARACTERISTICS 
Criteria Mean Frequency 
5 4 3 2 1 NA 
Tenacity of Purpose 38 26 8 0 2 3 4 . 15 
Self- Confidence 12 25 31 4 3 . 2 3.55 
Interest in Musical Study49 21 2 2 0 3 4 · 37 
Sociability 4 14 30 13 12 4 2 . 64 
Intelligence Quotient 18 26 23 5 4 1 3 . 59 
Emotional Stability 10 18 23 17 4 5 2 . 97 
Summary . The criterion, interest in musical study, 
was accorded a mean rating of 4 ·37 -- "very important , " the 
highest mean rating received by any of the criteria presented 
to the survey group . Sixty- three and three tenths per cent 
of the response fell in the category "of the greatest im-
portance, 11 highest for the entire survey. The criterion 
which ranked third in this survey was tenacity of purpose, 
which received a mean rating of 4 . 15 , "very important" 
according to the rating scale, with 49 . 3 per cent of the 
responses falling in the rrof the greatest importance" 
category . Two other criteria, intelligence quotient 
and self- confidence, were accorded mean ratings of 3. 59 
and 3.55 , "very i mportant . " Rated as "moderately im-
portant" were emotional stability and sociability with 
mean ratings of 2. 97 and 2. 64 r e spectively . 
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V. RATINGS OF CRITERIA CONCERNING PHYSICAL CHARA CTERISTICS 
The data in Table V indicates that the criterion, 
length of fingers and other physical traits received a mean 
rating of 3. 77 . Thirty- three and seven tenths per cent of 
the responses were placed in the "of the greatest impor-
tance" category, 22 .1 per cent in the "very i mportant , 1t 
36 .3 per cent in the nmoderately important," 5. 2 per cent 
in the !!slightly important, 11 and 1 . 3 per cent in the 11 of 
no importancen category. 
The next criterion, manual dexterity, with a 3. 79 
mean rating , recorded 27 .1 per cent of the responses as 
"of the greatest importance , n .36. 3 per cent -- 11very impor-
tant , 11 31 . 2 per cent -- 11moderately important," 21 . 3 per 
cent - - 11-sl ightly important,u and 2.5 per cent -- nof no 
importance . " 
Co-ordination was the criterion which had the high-
est rating (4 .19) of the criteria concerning physical 
characteristics . Forty- one and five tenths per cent of 
the survey group placed their responses in the category 
"of the greatest importance , " 40 .2 per cent in "very im-
portant," 15 .5 per cent in "moderately important," and 1.3 
per cent in each of the last two categories . 
TABLE V 
RATINGS OF CRITERIA CONCERNING PHYSICAL CHARACTERISTICS 
Criteria Frequency Mean 
5 4 3 2 1 NA 
Length of Fingers , etc . 26 17 28 4 1 1 3. 77 
Manual Dexterity 21 28 24 1 2 l 3. 79 
Co - ordination 32 31 12 1 l 4. 19 
Summary . All criteria concerned with physical char-
acteristics were rated as "very important . " Co - ordination 
rated highest at 4 .17, followed by l ength of fingers, etc . , 
and manual dext erity with 3.79 and 3. 77. The criterion , 
co - ordination received 41 .5 per cent of the responses in 
the "of the greatest importance" category . 
VI . RATINGS OF CRITERIA CONCERNING MUSICAL TALENT 
The criterion , musical memory, as shown in Table VI, 
was accorded a mean rating of 3.35 , 15 .5 per cent rating it 
in the category "of the greatest importance," 36 . 3 per cent 
rating it as "very important," 30 per cent as "moderately 
important , " 2.5 per cent as "slightly important , " and 5 .2 
per cent as "of no importance." 
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The next criterion, rhythmic sense, rated a mean of 
4 . 09, quite high in relation to the total survey, with 40.2 
per cent of the respondents rating this criterion "of the 
greatest importance," 44.1 per cent "very important,n 
9 per cent-- "moderately important," and 2.5 per cent--
"slightly important" and 11 of no importance . " 
TABLE VI 
RATINGS OF CRITERIA CONCERNING MUSICAL TALENT 
Criteria Freguencl Mean 
5 4 3 2 1 NA 
Musical Memory 12 28 23 8 4 2 3 -35 
Rhythmic Sense 31 34 7 2 2 1 4-09 
Pitch Discrimination 28 34 12 1 2 0 4 . 09 
Ability to Carry a Tune 17 20 31 5 2 2 3· 63 
Pitch discrimination had the same mean rating as the 
criterion, rhythmic sense, 4 . 09, with 36 . 3 per cent of the 
survey group placing their responses in the "of the great-
est importance," 44.1 per cent in the "very important," 15.5 
per cent in thenmoderately important , " 1 . 3 per cent in the 
"slightly important," and 2.5 per cent in the "of no impor-
tance" categories. 
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Ability to carry a tune, as a criterion, was rated a 
mean of 3.63; the responses were grouped as follows: 22.1 
per cent -- "of the greatest importance," 2.5.9 per cent --
"very important," 40.2 per cent-- "moderately important," 
6.4 per cent-- "slightly important," and 2 • .5 per cent--
"of no importance." 
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Summary. With a survey-wide ranking of fourth place, 
the criteria, rhythmic sense and pitch discrimination, re-
corded an identical mean rating of 4.09. The rhythmic sense 
criterion had the greatest percentage of responses in the "of 
the greatest importance" category among the criteria con-
cerning musical talent. Along with rhythmic sense and pitch 
discrimination, which had mean ratings in the _11very impor-
tant" category, was the criterion, ability to sing, with a 
mean rating of 3.63. Musical memory as a criterion, was 
rated "moderately important," with a mean of 3.35. 
VII. RATINGS OF CRITERIA CONCERNING TESTS AND METHODS 
The criterion, musical talent tests, was accorded a 
mean rating of 2. 94, "moderately important." The responses 
were distributed as follows: 18 per cent -- "of the great-
est importance," 23.3 per cent-- "very important," 30 per 
cent-- "moderately important," 6.4 per cent-- "slightly 
important," and 7.8 per cent-- "of no importance." 
In contrast, the criterion, musical achievement tests, 
rated a mean of 1 . 03, which placed it in the "of no impor-
tance" category. Six and four tenths per cent of the re-
sponses were placed in the "of the greatest importance," 
1 . 3 per cent in the "slightly important," and 16.8 per cent 
in the "of no importance" categories. Fifty-nine and seven 
tenths per cent of the instrumental music teachers parti-
cipating in the survey did not give any rating to this 
criterion, musical achievement tests. 
TABLE VII 
RATINGS OF CRITERIA CONCERNING TESTS AND METHODS 
Criteria Freg,uenc1 Mean ) 4 3 2 1 NA 
Musical Talent Tests 14 18 23 5 6 11 2 . 94 
Musical Achievement Tests 5 4 8 1 13 46 1 . 03 
Private Audition Tests 26 12 10 2 5 22 2. 81 
Devised Written Tests 2 2 10 4 8 51 .831 
The criterion, private audition tests, was accorded 
a mean rating of 2. 81, with 33 . 7 per cent of the respondents 
rating this criterion in the 11 of the greatest importance," 
15 .5 per cent in the "very important," 12 . 9 per cent in the 
"moderately important," 2.5 per cent in the ttslightly impor-
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tant," and 6. 9 per cent in the "of no importance" categories . 
However, 29 per cent of the respondents did not rate this 
criterion. 
The devised written test criterion was accorded a 
low mean rating, . 832 , "of no importance . " Sixty-six per 
cent of the participating music teachers omitted a rating 
of this criterion. 
Summary. The criteria, musical talent tests and 
private audition tests, were accorded "moderately important," 
with mean ratings of 2. 94 and 2. 81 respectively . Musical 
achievement tests at 1 . 03 and devised written tests at . 832 
were accorded "of no importance . " Fifty- nine and seven 
tenths per cent of the respondents omitted a rating for the 
criterion, musical achievement tests , and 66 per cent of the 
participating instrumental music teachers did not rate the 
criterion, devised written test . 
VIII . GRADE LEVEL OF BEGINNING INSTRUMENTAL MUSIC STUDY 
Of the participating schools , 26 per cent reported 
beginning exploratory instrumental classes in grade 3, and 
31 per cent in grade 4; 35 per cent of the schools reported 
having no program of this type . 
Forty - two per cent of the participating schools 
indicated that they began wind instrumental instruction in 
51 
~~--------------------------------~----------------------------------~~~~-- ·---
grade 4, 40 per cent in grade 5, with 14 per cent no answer. 
Grade 4 was the starting point for 26 per cent of the 
schools on stringed instruments . However, 57 per cent of 
the participating music teachers reported no string instruc-
tion in their school systems . 
TABLE VIII 
GRADE LEVEL OF BEGINNING INSTRUMENTAL MUSIC STUDY 
Type of 
Instrumental Study Grade Level 
K 1 ~ 3 lj: Fre~uenci 5 7 8~ NA 
Exploratory Instruments 1 1 1 20 24 3 0 0 0 27 
Wi nd Instruments 0 0 0 1 32 31 2 0 0 11 
Stringed Instruments 0 0 0 1 20 4 1 0 0 44 7 
Class Piano 0 0 0 3 3 0 0 1 0 63 7 
A very few schools offered class piano in grade 3 , and 
4, but the great majority in this survey, 82 per cent, did 
not offer this type of instrumental instruction . 
IX. MUSIC TESTS USED BY PARTICIPATING SCHOOLS 
Of the several musical talent tests listed on the 
questionnaire, and as shown on Table IX, 45 per cent of the 
participating schools indicated the use of the Seashore 
Measures of Musical Talent, 17 per cent the Kwalwasser-
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Dykema, and 10 per cent the Pan- American . The other tests 
had negligible percentages of use . 
The use of achievement tests to select talent was 
practically non-existent as can be seen in Table X. Only 
4 per cent of the respondents indicated the use of the self-
devised test to select begging instrumental music students. 
TABLE IX. 
MUSICAL TALENT TESTS USED BY SCHOOLS 
Name 
Conn 
Drake 
E. Thayer Gaston 
Holton 
Kwalwasser-Dykema 
Leblanc 
Lyons 
Madison 
c. L. McCreary 
Own (self- devised) 
Pan-American 
Seashore 
Selmer 
Whistler-Thorpe 
Frequency 
3 
1 
1 
13 
1 
1 
0 
1 
8 
10 
35 
2 
1 
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TABLE X 
MUSICAL ACHIEVEMENT TESTS USED BY SCHOOLS 
Chicago Musical Instrument Corp . 
Farnum 
Knuth 
Lyons 
Own (self - devised) 
Strouse 
Torgerson 
Frequency 
1 
0 
2 
~ 
3 
1 
1 
X. ORGANIZATION OF SCHOOL SYSTEMS AND PUPIL POPULATION 
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The most frequent type of s chool organization system, 
as indicated by the survey , was that of the 6-6, with a 
percentage of use of 35 per cent , and a mean pupil popula-
tion of 550- 699 in grades 1 - 6 , an d a mean pupil population 
of 4~0-~ij9 i n grades 1- - 12 . Next in order was the 6-3- 3 
grouping (23 per cent) with a mean pupil population of 1 , 000-
1 , 149 in grades 1 - 6 , 400-549 in grades 7, 8, and 9, and 
400-549 in grades 10 , 11 , and 12. The 8-4 system (16 per 
cent) had a mean pupil population of 550- 699 in grades 1 - 8 
and 100- 249 in grades 9-12. The 6-2-4 system (17 per cent) 
had a mean population of 700- 849 in K - 6, 100- 249 in grades 
7 and 8 , and 250- 399 in grades 9 - 12 . 
TABLE XI 
ORGANIZATION OF SCHOOL SYSTEMS 
Organization Frequency Percentage 
6- 6 27 35 
6- 3- 3 18 23 
8-4 12 15 . 5 
6- 2-4 13 16 . 8 
K- 12 0 0 
No Answer 77 . 09 
XI. ADDITIONAL CRITERIA SUPPLIED BY RESPONDENTS 
The parents ' musical background was mentioned as an 
important factor in the problem of selecting instrumental-
ists . Twenty - one per cent of the total replies contained 
this criterion , and, of this group , 13 per cent rated it as 
11 of the greatest importance , " 50 per cent as "very impor -
tant , " 19 per cent as "moderately important , " 6 per cent as 
ttslightly important," and 13 per cent gave no rating . 
Parental interest was another "write - in" criterion 
deemed important by the survey group in the sel ecting of 
aspiring young instrumentalists for music study. Twenty - six 
per cent of the participating instrumental teachers added 
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this item, of which 35 per cent deemed it "of the great-
est importance," 45 per cent "very important," 10 per 
cent "moderately important," with 10 per cent mentioning 
but not rating this criterion. 
A student ' s strong desire to play a musical instru-
ment seemed to 14 per cent of the teachers to be worthy 
of adding to the list of important criteria . Sixty- four 
per cent of the writers in the group rated it "of the 
greatest importance," 9 per cent "very important," and 
27 per cent gave no evaluation. 
To some educators , the problem of selecting those 
likely to succeed from the many seemed relatively unimpor-
tant . Twenty- one per cent of the survey group recommended 
providing lessons to all who wanted them, and after a trial 
period, usually three months (sometimes a full year) selec-
ting the successful students for further training. This 
type of program seems to approach that of the ideal, and 
presupposes a plentiful supply of instruments, teachers, 
and time . 
Various psychological criteria were written in, 
including the following: (1) character , (2) child's atti-
tude, (3) a desire to succeed, (4) initiative , and (5) 
self-discipline . 
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CHAPTER V 
SUMMARY 
It was the purpose of this study to determine through 
the questionnaire method the existing practices used by 
instrumental music teachers in selecting beginning students 
for instrumental music instruction in the Central Schools 
of New York State. 
Postal cards were sent to one hundred and ninety-
five instrumental music teachers, as listed in the October 
1961 edition of The School Music News, published monthly 
by the New York state School Music Association, to ascertain 
their willingness to take part in the survey. One hundred 
and fifteen affirmative replies were received, and question-
naires were sent to these respondents, seventy-seven of whom 
completed and returned the questionnaires. 
I. SUMMARY OF FINDINGS 
No single criterion presented to the participating 
instrumental music teachers for evaluation was accorded a 
rating of "of the greatest importance. 11 This indicates 
that many factors, rather than any one criterion, were 
used in the selection of beginning instrumental students . 
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The criteria, interest in music study, co-ordination, 
and tenacity of purpose, ranked first, second, and third 
respectively in this survey, and formed a triumvirate of 
criteria which, according to this survey, were "very im-
portant" indicators of success in musical study. 
The following is a list of the criteria judged "very 
important" in rank order of importance: (1) interest in 
musical study -- 4 . 37 , (2) co-ordination -- 4.19, (3) 
tenacity of purpose -- 4. 15, (4) rhythmic sense -- 4 . 09, 
(5) pitch discrimination -- 4. 09 , (6) recommendation by 
the elementary music specialist -- 4 . 09, (7) academic grades 
-- 3. 97 , (8) manual dexterity -- 3.79, (9) length of fin-
gers, etc . -- 3. 77, (10) ability to carry a tune -- 3. 63, 
(11) I . Q. -- 3.59, (12) piano or accordion lessons -- 3.57, 
and (13) self- confidence - - 3.55 . 
Musical memory had a mean rating of 3. 35, "moder-
ately important," rather low for a. criterion judged by 
music test makers as one of the best indicators of musical 
talent . Perhaps the survey group was of the opinion that 
a. child could score relatively low on a musical memory test 
but s till be successful in instrumental study at the junior 
high and high school level . 
The rating of "moderately important" accorded musi-
cal talent tests i n this survey was in keeping with the 
generally held tenet that music aptitude tests are good 
indicators of extremely high or extremely low musical 
potential . 
Thirty- f ive per cent of the participating schools 
indicated that exploratory instrumental preparati on was 
not included in the music curriculum. This fact may ex-
plain the "moderately importantn mean rating accorded the 
criterion, exploratory instrumental preparation . Re-
search has indicated that exploratory programs of this 
type are val uable in discover ing future successful instru -
mental music students . 
The "moderately importantn r ating of the criterion, 
private audition tests , shoul d be noted . If the termi-
nology of this criterion had read "personal interview," 
perhaps it would have been more highly rated . The use of 
the word "audition" may have implied the attainment of a 
certain level of proficiency, which is non- existent in the 
background of most beginning students . The personal in-
terview or audition provides the opportunity to appraise 
physical characteristics, certain psychological charac-
teristics , and musical attributes, such as the ability to 
sing , rhythmic sense , and interest . 
The criteria in the "moderately important 11 category 
were: (1) classroom teacher recomraendation -- 3. 37, (2} 
musical memory -- 3. 35 , (3) grades in elementary vocal pro-
grwn -- 3. 33, (4) junior high specialist recommendation - -
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3. 32, (5) private music teacher -- 3.15, (6) chorus or 
choir experience-- 3. 15, (7) exploratory instrumental 
preparation-- 3 . 06, (8) emotional stability-- 2.97, (9) 
musical talent tests -- 2. 94, (10) private audition tests 
2. 81, (11) grades in junior high general music -- 2 . 66, and 
(12) sociability --2.b4. 
Those items which the survey indicated were "slightly 
important" were: (1) guidance director recornmendation --
2 . 33, (2) elementary school principal recommendation --
2. 31, (3) dancing lessons -- 1 . 58 . 
II. CONCLUSIONS AND HIPLICATIONS FOR FURTB_ER RESEARCH 
Conclusions. Many factors are considered in the 
problem of selecting beginr~ng instrumental music students, 
no one of which was considered "of the greatest impor-
tance" by the survey group . However, the survey indicated 
that interest in musical study was of considerable value 
as an evaluative criteri on, as were co-ordination, tenacity 
of purpose, rhythmic sense, pitch discrimination, and 
recon~endations of the elementary school music specialist. 
There seems to be a trend toward personal obser-
vations by the instrumental music teacher of prospective 
students and their reactions toward musical stimuli, rather 
than a dependence upon the results of paper and pencil 
tests as a basis for selecting beginning instrumental music 
students . There was also a trend on the part of the 
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_participating schools towards an instrumental music program 
which supplied instruments to students for a trial period, 
solely on the basis of interest . 
The use of exploratory instrumental classes a s a 
means of selecting promising beginning music instrumentalists 
is not extensively employed . The reasons for this may be 
a lack of understanding on the part of the administration as 
to the benefits to be derived from such a progr am, insuffi-
cient funds for the purchase of equipment , or the absence 
of interest on the part of the teachers responsible for the 
instruction of such clas ses . A definite weakness was de-
tected , in terms of a complete music program, in the abvious 
omission of string instruction, 57 per cent of the parti-
cipating schools offering no string program. 
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Implicat ions for further research . Implications for 
further research seemed to be the following : (1) to deter -
mine the reasons for a l ack of string instruction, and methods 
to improve the string instruction program, (2) to formulate 
and validate a set of criteria for selecting beginning in-
strumental music students, (3) to determine the effective-
ness of exploratory instrumental classes in predicting suc-
cess in instrumental music, and (4) to determine the most 
effective techniques to be employed during the personal inter-
view or audition in order to discover potential successful 
instrumental music students . 
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APPENDIX A 
RATINGS ACCORDED CRITERIA 
A COMPLETE LISTING OF 
CRITERIA IN RANK ORDER OF IMPORTANCE 
Criteria 
Interest in Music Study 
Co-ordination 
Tenacity of Purpose 
Rhyt hrn Sense 
Pitch Discrimination 
Elementary School Music Specialist 
Academic Grades 
Manual Dexterity 
Length of Fingers, etc. 
Ability to Carry a Tune 
Intelligence Quotient 
Piano or Accordion Lessons 
Self-Confidence 
Classroom Teacher Re commendation 
Musical Memory 
Grades in Elementary Vocal Program 
Junior High Musi c Specialist Re commendation 
Private Music Teacher Recommendation 
Chorus or Choir Experience 
Exploratory Instrumental Preparation 
Emotional Stability 
Musical Talent Tests 
Private Audition Tests 
Grades in Junior High General Musi c Program 
Sociability 
Guidance Director Recommendation 
Elementary School Principal Recommendation 
Dancing Lessons 
Musical Achievement Tests 
Devised Written Test 
Mean 
4-37 
4.19 
4 .15 
4.09 
4.09 
4.09 
3.97 
3.79 
3.77 
3.63 
3.59 
3.57 
3.55 
3.37 
3.35 
3.33 
3.32 
3.15 
3.15 
3.06 
2.97 
2.94 
2.81 
2. 66 
2.64 
2.33 
2.31 
1.58 
1.03 
. 832 
.... 
APPENDIX B 
LETTER OF TRANSMITTAL 
Dear Music Educator: 
5 Genesee Lane 
Champlain Park 
Plattsburg, New York 
Music educators have for many years felt the need 
for a method of predicting success in instrumental music. 
No doubt every instrumental class instructor has, through 
his experience, established hiw own criteria for the selec-
tion of students most likely to benefit from such a highly 
specialized activity as instrumental instruction. 
It is the purpose of this study (1) to determine the 
existing practices used by instrumental teachers in selec-
ting beginning students in instrumental classes in the Central 
Schools of New York State, and (2} , to discover the criteria 
used by these teachers in the selection of students for in-
strumental study. 
This survey is being conducted in partial fulfill-
ment of the requirements leading to a Master of Music Education 
Degree from the Boston University School of Fine and Applied 
Arts. Please complete the enclosed questionnaire at your 
earliest possible convenience and return it to me . Your 
cooperation and assistance will be greatly appreciated. 
If you are interested in the final results and con-
clusions derived from the survey, please so indicate at the 
bottom of the questionnaire, and the findings will be for-
warded to you. 
Sincerely yours , 
Benjamin T. Davies 
Band Director 
Beekmantown Central School 
.... 
APPENDIX C 
THE QUESTIONNAIRE 
A SURVEY OF THE EXISTING PRACTICES 
AND APPROACHES BY• IlffiSIC EDUCATORS TO THE PROBLEM 
OF SELECTING INSTRUMENTAL CLASS STUDENTS IN THE 
CENTRAL SCHOOLS OF NEW YORK STATE 
by 
Benjamin T. Davies 
THE QUESTIONNAIRE 
Name _______________________________________________ Position ________ __ 
N~e and Address of School 
-------------------------------------------
Organization and Population of School by Department (encircle & complete) 
6-6 , 
----
_____ ; 6- 3- 3 _____ , ____ , ____ ; 8-4 ___ , ; other 
----- ------
Number of Teachers in Instrumental Program: Full time 
Part Time . -----------------~----' 
Grade level where beginning instrumental instruction is offered: 
Exploratory (e . g . tonette, song flute) _____ , Wing. _______ , 
String, ___________ , Class Piano _______ __ 
Please evaluate the following cr iteria which you use in selec-
ting instrumental class students, in t erms of your present situation, 
experience , and information made available to you regarding the stu-
dents , all information to be used only in group data . 
Encircle the number which indicates the degree of importance 
attributed to each criterion in predicting future success ihstrumental 
study . 
5 . 
4 . 
3 • 
2 
1 
. . . 
. . 
RATING SCALE 
• • • • of greatest importance 
. • very important 
• moderately important 
. • • slightly important 
. . . • of no importance 
Experiential Background 
1. Exploratory instrumental preparation 
(e.g. tonette, song flute, etc.) . . . . . . . 5 4 3 2 1 
2. Piano or accordion lessons 0 . . • . . . . . • 5 4 3 2 1 
3. Dancing lessons . . . . . . . . . . . . . . 5 4 3 2 1 
4. Chorus or choir experience . . . . 5 4 3 2 1 
5. Other . . . . . . . . . . 5 4 3 2 1 
6 Other 0 . . . 5 4 3 2 1 
Scholastic Record 
1. Academic grades . . . . . . . . . . . . . . . . • . 5 4 3 2 1 
2. Grades in Elementary vocal program . . . . . . 5 4 3 2 1 
3. Grades in Junior High 
General Music program . . . . . . . . . . . . . . 5 4 3 2 1 
Recommendations 
1. Junior High School music specialist . . . . 5 4 3 2 1 
2. Elementary School music specialist . . 5 4 3 2 1 
3. Classroom teacher . . • . . . . . . . . 5 4 3 2 1 
4. Elementary School principal . . . . 0 . . . . . 5 4 3 2 1 
5. Private music teacher . . . . . . . . . . . 5 4 3 2 1 
6. Guidance director . . . . . . . . . . . 5 4 3 2 1 
Pszchological Characteristics 
1. Tenacity of purpose . . . . . . . . . . . . 5 4 3 2 1 
2. Self-confidence . • . . • . . . . . . . 5 4 3 2 1 
3. Interest in musical study . . . . . . . . . . . 5 4 3 2 1 
4· Sociability . . . . . . . . . . . . . • 54 3 2 1 
5. Intelligence quotient . . . . . . . . . . . 5 4 3 2 1 
6. Emotional stability . . . . . . 0 . 5 4 3 2 1 
7. Other . . • . . . . . • . . . . . 5 4 3 2 1 
l. 
2. 
3 . 
4· 
1. 
2. 
3. 
4. 
1. 
2. 
Physical Characteristics 
Length of fingers, thickness of lips, 
evenness of teeth, occlusion of 
teeth, breadth of palm, etc •. 
Manual dexterity . . . . . . • . . . 
Co-ordination . . . . . . . . . 
Other . . . . 
Musical Talent 
. 
. 
Musical memory . . . . . . . . . . 
Rhythmic sense . . . . . . 
Pitch discrimination 
Ability to carry a tune • 
. . 
. . 
. . 
..• 54321 
. 
. 
. . 5 4 3 2 1 
. . 54 3 2 1 
. 54 3 2 1 
• 5 4 3 2 1 
.. 54321 
. 5 4 3 2 1 
5 4 3 2 1 
Tests and Me thods Used to Determine Musical Talent & Achievement 
Musical talent tests ••. 
(Please check tests used) 
Seashore 
Kwalwasser-Dykema 
Drake Musical Mwnory Test 
Others (Please list) 
(1) 
(2) 
(3) 
Musical achievement tests • 
(Please check tests used) 
Knuth Achievement Test 
. . . . 5 4 3 2 1 
Pan American 
Whistler and Thorpe 
Mad ison Interval Discrimination Test 
. . ........• 54321 
Farnum Test 
~orgerson-Fahnstock Music Test 
Others (Please list) 
Strouse Musical Memory Test 
Wing Tests 
(1) 
(2) 
(3) 
3. 
4· 
5. 
Tests and Methods (con.) 
Private audition test .•..•••••• 5 4 3 2 1 
(Please des cribe) 
Devised written test ••...•.••••• 5 4 3 2 1 
(Please describe) 
Please list and evaluate other criteria 
which you consider important 
(1) 5 4 3 2 1 
(2) 5 4 3 2 1 
( 3) 5 4 3 2 1 
(4) 5 4 3 2 1 
Name ____________________________________________________________ __ 
Position~--------------------------------------------------------
School ___________________________ . ___________________ __ 
School Address 
-----------------------------------------------------
Would you like to receive a copy of the final results and conclusions 
derived from this survey? Yes No 
----
